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For example, the NJDOE might consider incorporating leadership skills into an observable and 

measurable test. The involvement of students in the development of their own projects ("voice 

and choice"), including goal-setting and time management, could be a valuable addition 

to a performance-based assessment. 

“Career-Focused Students” 

The assumptions that the most intelligent students attend college, and that success is defined by 

the colleges they attend and the degrees they earn, must be refuted. These assumptions not only 

stigmatize a large segment of our population, but they are simply not true.  

In fact, the term “non-college-bound learner” suggests 

a negative (absence of college) rather than a positive 

(focused on career) and should be replaced with 

“career-focused learner” in all references to this 

population of students. While this report continues to 

use the term “non-college-bound learner” because it 

was part of the original charge, the Task Force 

recommends that, going forward, all references be to 

the “career-focused learner.”  

The entire education community must proactively ensure that all parents understand this paradigm 

shift. Many parents, educators and others are not fully aware that, in the current economy, there is 

increasing opportunity for students to pursue careers that do not require a college degree, but 

provide financial and personal rewards equal to, or greater than, careers that do. 

Students should be exposed in the early grades to these opportunities, and curriculum and 

assessment should be aligned so that there is a seamless process for the preparation of career-

focused students.  

Creating a program of instruction, with assessments that will advance job-readiness, will require 

adjustment in many areas, including change in the societal and cultural attitudes toward 

vocational learning  

County Workforce Development/Investment Boards 

Assuring that our students are equipped to enter those careers will require a persistent and 

cooperative process with state agencies and broad school-wide efforts within and beyond 

individual districts. It may be helpful to reach out to entities that have not traditionally worked 

with public schools to support job training, such as County Workforce Development/ Investment 

Boards. Another area that should be explored is collaboration among industry/ trades, NJDOE 

and local school districts to develop internships and other co-operative and entrepreneurial 

opportunities for student participation. 

The current role County Workforce Development/Investment Boards includes the provision of 

training that qualifies participants for skilled entry-level jobs. As noted in Chapter 2 of this 

“Non-college-bound 
learner” suggests a 
negative—the absence of 
college—and should be 
replaced with “career-
focused learner” in all 
references. 

https://www.bie.org/blog/gold_standard_pbl_student_voice_choice
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report, some members of Workforce Development/Investment Boards said that they have more 

resources than clients and that there is a surplus of funds. This situation may be related to 

sections of the federal Workforce Innovation and Opportunity Act (Public Law 113-128)  
and related U.S. Department of Labor regulations (20 CFR 681.410) that require states and local 

Workforce Development Boards to allocate at least 75 percent of the funding received through 

the Act to programs for out-of-school students. 

The Task Force believes that NJSBA should advocate for changes in federal law and regulations 

to allow Workforce Development/Investment Boards to direct more of their resources to the 

training of in-school youth. Upon such changes, the state Department of Labor & Workforce 

Development should ensure that state procedures give county Workforce Development/ 

Investment Boards the leeway to expand programming for currently enrolled students.  

As the Task Force arrived at its recommendations, it raised a number of issues for further 

discussion, including the following: 

 Examining whether the depth of career exploration that occurs in many schools is

adequate, or if it only addresses the names of careers without providing further

exploration and explanation of the skills needed in a particular area;

 Assessing what steps schools might take to assist students who are not taking CTE

courses and feel forced to enroll in college, but have no great interest in attending;

 Crediting hands-on skills toward graduation requirements, and

 Working with the local business community to develop workshops in schools on

vocational opportunities.

The Task Force believes technology education teachers are critical to efforts to better serve the 

career-focused learner. They provide students with problem-solving and design-based instruction 

that engages students in real-world and meaningful experiences. The recommendations in 

Chapter 4 of this report, “Teacher Preparedness and Certification,” are critical to ensuring the 

delivery of meaningful CTE programming to our students. 




